University of New Orleans

ScholarWorks@UNO

University of New Orleans Theses and

Dissertations Dissertations and Theses

12-20-2009

Experiences of Black Women who Persist to Graduation at
Predominantly White Schools of Nursing

Francine Simms Thomas
University of New Orleans

Follow this and additional works at: https://scholarworks.uno.edu/td

Recommended Citation

Thomas, Francine Simms, "Experiences of Black Women who Persist to Graduation at Predominantly
White Schools of Nursing" (2009). University of New Orleans Theses and Dissertations. 1026.
https://scholarworks.uno.edu/td/1026

This Dissertation is protected by copyright and/or related rights. It has been brought to you by ScholarWorks@UNO
with permission from the rights-holder(s). You are free to use this Dissertation in any way that is permitted by the
copyright and related rights legislation that applies to your use. For other uses you need to obtain permission from
the rights-holder(s) directly, unless additional rights are indicated by a Creative Commons license in the record and/
or on the work itself.

This Dissertation has been accepted for inclusion in University of New Orleans Theses and Dissertations by an
authorized administrator of ScholarWorks@UNO. For more information, please contact scholarworks@uno.edu.


https://scholarworks.uno.edu/
https://scholarworks.uno.edu/td
https://scholarworks.uno.edu/td
https://scholarworks.uno.edu/etds
https://scholarworks.uno.edu/td?utm_source=scholarworks.uno.edu%2Ftd%2F1026&utm_medium=PDF&utm_campaign=PDFCoverPages
https://scholarworks.uno.edu/td/1026?utm_source=scholarworks.uno.edu%2Ftd%2F1026&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:scholarworks@uno.edu

Experiences of Black Women who PersstGraduation at
Predominantly White Schools of Nursing

A Dissertation

Submitted to the Graduate Faculty of the
University of New Orleans
in partial fulfilment of the
requirements for the degree of

Doctor of Philosophy
in
Curriculum and Instruction

by
Francine Simms Thomas

BSN William Cary College, 1986
M.N. Louisiana State University Health Sciencest€er1995

December 2009



© 2009, Francine Thomas



Dedicated
To the
Memory of
My
Parents
Clarence Simms and Francis Nicholas,
My Grandmother
Eva Simms Lewis,
My Aunt
Myrtle Morris,
And My Sister

Judy Ann Tucker



Acknowledgement

| would like to express my sincere gratitude t® thany individuals who contributed to
this research project. | extend my sincere apptieciao my dissertation committee for their
guidance. | am especially indebted to Dr. JudiifiKmy chair, for her direction and wisdom in
the making this project a success. Dr. April Bedfd/hatley, Dr. Jane Chauvin and Dr. Carolyn
Mosley invested their time and effort, and | anTreadly grateful.

Appreciation is extended to Dr. Carolyn Mosley vdmrouraged me to completion,
edited some of my chapters earlier in this projaet served as a role model and mentor. My
appreciation also extends to Dr. Dean Songy, mipedor his always timely critiques.

Without the support of my immediate family, thiswle not be possible. Thanks to my
husband and children, Alvin Sr., Alvin Jr., andelle. Special thanks my cousin Eula, Uncle
Shine, and sister Jeanette, who have been botinatispal and supportive throughout my life.
Thanks to my sisters in Christ, Florence and Brend@se friendships extend beyond the
ordinary and who have lived this project with méaik you to other members of my family and
friends who took such an interest in my doctoratigs. It helped to keep me feeling appreciated

during the stressful times to completion of thigject.



Table of Contents

IS o =1 0] =TSSR X
Y 011 =T od PR Xi
CHAPTER 1 INTRODUCTION AND BACKGROUND ........uiommeeeeveiiieeeeiie e 1
Statement of the ProbIem ....... ... e 4
NUISING SNOIMAJE ... eere et e e e e e e e e e e e e e e e e e eeeaeeeaeeees 4
NUISING EAUCALION ...ttt mmmmmm ettt eeeee e e e e e e e e e e e e e eeeeaneees 5
Health Disparities in the Black COMMUNItY . ieeiiiiieeiciii e 8
Significance Of the StUAY ..........uuiii oo 9
PUrpOSE Of the STUAY .....ccooiiiii e e 10
DefiNitioN Of TEIMS.....oiiiiiiiiiii i et e e e e e e e e e e e ee e e e e e eeeeeeeennnnes 11
Conceptual FrameEWOrK..........oooooi ittt e e e e e e e et e e eeeeeeeeeeeeennens 13
Researcher’s Lived EXPEriENCES ........ccaauuamuniiiiiiiiiie et 14
Research APProach ...... .o 23
PRENOMENOIOQY.....uiiiiiiiiii et e e e e e e e e e e e e e e e e e eeeeeeeernnnnes 23
D] 110 01 7= V[ ISR 24
ASSUMIPTIONS. ..ttt e e e e e e e e e e e e e e et et eeeeeebt b b a e e e e e e e eeaaaaaaaeeaeeaaaeeeeeessnennnnns 24
Organization of the STUAY ........cooooiiiii e 25
SUMIMBIY ..ottt e ettt e e e e e e e et e e e e e e et ba e e e e eeebsmaaaeaeeeeennn e eeeensnnnns 25
CHAPTER 2 LITERATURE REVIEW ...ttt 26
1 goTo [FTox 1 o] o ISP 26
Conceptual Framework and Review of the Research..............ccccviviiiiiiiiiinnnn. 27
AcademiC INVOIVEMENT ... s 27



Alienation, Loneliness and 1SOIatioN. ..cccco e 34

Culture, Identity, and Fit........ccoooiiiiie e e e e eeeaeeees 41
Y= | 0o ] (o =] o] AP PP 50
Institutional Climate and RaCISM .......ccceeriiiiiiiiiiii e 52
OVErall SUMMAIY ...ttt e e e e e e e e e e e e eeeeeeeeeeeeeennnnes 59
TRE STUAIES. ...ttt e e s e e e e e e e eeeas 60
Blacks Who Attended PWiIs in Higher Education................cccccceiiiiniiinnnennnnnn. 61
Blacks Who Attended Predominantly White NagsSchools ..., 68
Black FEMINISIM ... et e e e e e 82
SUMIMABIY ...ttt eee e e e e e e e ettt e e e e e eett e e e e eeetba e aaaaeneeesbnn e eeaeennnannaeas 86
CHAPTER 3 METHODOLOGY ....iiiiiiiiiieiieiii et eeeeais e e e eeean e e e aneeas 88
Nature Of the STUAY ......ooeeiiiiiiiieee e e e e e e e e e e eeeeananes 88
van Manen’s Hermeneutic Phenomenology - cccceeeevveieieiiiiiiiiieee e 91
Research APProach ..... ..o 92
RESEAICN DESIQN....cieiitiiiiiie ettt 98
Sample and Participant SeleCtioN.....cccooiivviiiiiiiiiiie e 98
Y= 11 T TSP 99
Instrumentation and Data COECHON .eeeeeereiieeieeiiiiii e 99
DAta ANAIYSIS ... ettt e e e e e e e e e e e e e e eaeeeaaee 102
TrUSIWOITNINESS ... 103
RESEArCher'S ROIE .........uii e 104
Ethical CoNSIAEIatioNS .........cccuueiiiiiiiiiee et re e e e e 105
SUMIMABIY ..ttt e etttk e e e e et et b e e e e e eneba e e e e eeesbmmaaaseeeeenssnnnaaaeennes 105

Vi



CHAPTER 4 THE STORIES ... eemmmm e 107

INEFOAUCTION ... e e e e e e 107
Participants and Their EXPErENCES.........ccuummemiiie it 108
ATIEIIE ettt 108
(=<1 o PP 120
BULA ... e 128
DaAWN . 136
JUAY e ettt e e e e e e e et e e e e e ae e e e ee et ettaarnn s 145
1 1= TS RRRRP 156
JBANEBHE ..o e 162
BODDYE-FranCiS .........uuiiiiii e 171
SUMIMBIY ..ttt oo et e e e e e e ettt b e e e e e eeeba e e e e eeesbmmaaaseeeeensnnnnaaaeannes 182
CHAPTER 5 INTEPRETATION AND SYNTHESIS OF THE FINDBS ................. 183
Theme: Dealing with Stress and Nobody Cares..........ccccoevvveiiiiiiiiiiiiiiiiiiiies 184
Theme: Indifference, and the Need for Red@mmn...............ccooevvviiiiiiiiiiiiiinnnnmn 186
Theme: Do They Even KNOW | @am HEre ... oo 189
Theme: Invisibility vs. VISIDIlItY .......cccooiiiii e 193
Theme: Differentness, Unfairness, CondesSORNS.............ceevvvviieieeeeeeenniinnnnns 202
Theme: Yes | am Black and a Woman and | aowiy On.............coooeeeiiiiviiiinnnns 213
SUMIMABIY ..ttt e oot ettt e e e ettt b e e e e e eeeba e e e e eeesbmmaaaeeeeeesssnnaaaeennes 218

CHAPTER 6 DISCUSSION, RECOMMENDATIONS, IMPLICATION&ND
CONCLUSIONS. ...t e e e r s 219

(@A Y VA=) TR 219

vii



ReSEarCh QUESTIONS ........iiiiiiit s e ettt e et e e e e en e e e e e e aaaaaas 219

LT Yo (o] [ o |V 220
Research Conclusions and Integration with the &ftee ..., 220
Research QUESTION 1 ... e 220
Theme: Dealing with Stress and NobGayes ..............cccoovvvvviiiiiiiiiinnnn. 221
Theme: Indifference and the NeedRecognition ..............cevvviviiiiiininsiem 222
Theme: Do They Even Know | am Hel . ..uoiiiiiiiiiiiiiiee 224
Research QUESTION 2 ..... ..o e e e eeaaaaas 229
Theme: Invisibility VS. VISIDIITY cec....eoii e 229
Theme: Differentness, Unfairness, @BSTeNSIiON ............cccccvvvvviiiiiieieeeen 233
Research QUESTION 3 .. ... .o e e e eaaaaas 238
Theme: Yes | am Black and a Womanantirse. | am Moving On ............. 238
LIMITALIONS ..ottt e e e e e e e e e e e e e e e e e e e e e e 242
Implications and ReCOMMENTALIONS ..........uumuureiiiiaee e 242
Conclusions and Future RESEAICH ...........couviieeeiiiiiiie e 247
REIBIEINCES ...ttt ettt e et ettt e e e e e e e e e e 249
Y o] o1=] Lo [To =3 PP 267
Appendix A: Demographic INformation........ccccccceeeiiiiiniie e 268
Appendix B: INterview GUIAE ...........ooiiiiieiiiiieeee e 269
APPENIX C: CONSENT ...ttt e e ettt e e e e e e e e e e e e eeeaeeeeeeeeeeessennnnns 272
Appendix D: Invitation to PartiCipate ............oeeeveiiiiiiiiiiinieee e 275
Appendix E: IRB APPrOVaAl ........oooiiiiiiceeeeiieee e 276
[V £ F PP TPPPTT 277

viii



Tablel: Educational Preparation

List of Tables



Abstract

This study was designed to explore the experieatBsack women who attended
predominantly White nursing schools. A phenomenigldglesign was used to investigate eight
nurses who persisted through to graduation frorn thesing programs in the 2tentury. The
study examined persistence through the lens ofeswmdnvolvement, alienation, loneliness and
isolation, culture, identity and fit, self-concepnd institutional climate and racism. In-depth
interviews were conducted to answer the followingsiions: (1) What does it mean to be Black
in a PWI? What are Black nurses’ perceptions ofnimsing school experience, (2) How did the
Black culture fit in with the nursing education ttuk, (3) What factors influenced your
persistence to completion of the program?

van Manen’s qualitative methods were used for datdysis. Interviews were recorded and
transcribed and analyzed exegetically (test isropga around the literature review using the
concepts that have already been identified) anahdtieally. The six themes that emerged were
(1) Dealing with stress and nobody cares, (2) fadéince and the need for recognition, (3) Do
they even know | am here, (4) Invisibility vs. \bigity, (5) Differentness, unfairness, and
condescension, (6) Yes, | am Black and a Woman andmoving on.

The purpose of this study was to explore the lieperiences of Black nurses who
graduated from predominantly White nursing schbglsising stories told by those nurses. This
study sought to add to the dearth of literaturalalvke on Black’s experiences in PWIs which
would increase awareness and understanding of Blades’ experiences. Educators and
nursing schools can then prepare programs to teammdiretain students of color.

Key words: Black or African American nurses, pdesige, racism in nursing schools, culture.



CHAPTER 1
INTRODUCTION AND BACKGROUND

It has been over 40 years since the Civil Rightsvément barred discrimination in the
Unites States’ educational system. Since thenjfgignt changes have occurred in Black student
attendance at predominantly White institutions (B)MF higher education. While overt
discrimination has definitely decreased, some dggmlieve that discrimination is still a
problem in educational institutions (Kossman, 2a@8&ssouneh-Phillips, 2003). The battles for
equity and diversity in education are not as vibesthey were in the Civil Rights era, but the
struggles are just as intense for Black students attend PWIs (Ellis, 2001).

American institutions of higher education face thallenge of preparing students to live
and work in an increasingly diverse society in vhtaltural knowledge and understanding are
more important than ever before. America is ontthefmost diverse countries in the world with
a major portion of its citizens living in diverseighborhoods. Immigration has increased
tremendously, and in 20 years the United Statddeitwice as diverse as it is now (United
States Census Bureau, 2000). It is estimated thetebyear 2015, around one third of the United
States (U.S.) will consist of people of color, esplty Hispanics, who are the fastest growing
non-whites in the country (Fields & Moody, 200X).2003 Latinos became the largest non-
white group bypassing Blacks in the Unites Statas2004, Latinos increased from 12.5% in
2000 to 14.1% of the population. Blacks increasethf12.3% to 13.4%. It is projected that by
2070 one in two Americans will be a person of cgliedman, 2005). While numbers of
people of color increased in the US in the lasade¢the White population decreased. In 2000
Whites constituted 75% of the population and inf20tere was a decrease to 67.4% (Friedman,

2005). One in four Americans is a person of caod this number is expected to rise



(Friedman, 2005). With this population shift, peopf color may demand changes in the United
States, particularly in the educational systemtual knowledge, cultural understanding, and
inclusion of people of color into the higher edumatsystem are more important than ever before
because of the rise in the non-white populatiotinig country. Since the learning environment
should change with the population shift, univeesitacross the country should consider diversity
to be one of their major assets and should embagrmajor effort to develop programs to
recruit, retain, and graduate non-whites succdgsful

Nursing, a predominantly White female professisrfacing the problems of equity and
lack of diversity in its nursing schools. Nursialgo faces a critical nursing shortage around the
country (AACN, 2001). Increasing non-white studadmnission and graduation rates will not
only add to diversity, but it can also help solwe hursing shortage. Nurses, as a part of their
education, are taught to provide culturally semsitiare, yet nursing students are educated in
universities and colleges where students of colay not see many like themselves, and these
students are experiencing a resurgence of prejagideacism (Hughes, 2002). Institutions of
higher education, especially nursing schools, gréafluence students’ education and their
socialization into American society. As a resultrsing schools can lead the march in the health
professions to become inclusive and make a committoeeducate all nationalities of America.

Nationally, people of color are underrepresentedlursing, which (nursing) is the largest
segment of the health care work force. In the Wh8&ates, as of March 2000, only 12.3% of the
2.6 million registered nurses (RN) were from nonte/backgrounds (HRSA, 2002), while the
non-white general population in the United Statas 80%. According to the national survey of
RNs in 2004, the number of non-white nurses hasedsed. The workforce has increased to 2.9

million RNs, while non-white nurses have decreaset.6% of the RNs. Black nurses



represented only 4.6% of that non-white number (ARZ®06). The changing demographics in
the United States will prompt changes in many acéa®sciety. Health care and education are
areas that will be affected greatly and immediatalcording to a report prepared by the
National Advisory Council on Nurse Education andd®ce (NACNEP), diversity is the key to
meeting the nations’ health care needs (bhpr.hygfgrsing, 2000). According to the
NACNEP, because of the higher rates of illnessoim-whites with certain diseases, increasing
the number of non-white nurses can only help redioedealth disparities that exist. Similarly,
The Orleans Health Profile (La. Department of Healtd Hospitals, 2001) reveals that a
culturally diverse registered nurse workforce imj@®access to health care, improves the
guality of care, as well as improves the overaflitrestatus of the culturally diverse patient.
Although people of color are well-represented isipons such as nurse aides and medical
assistants, which are lower ranked positions isingr they are not well represented in the
nursing profession.

A review of the literature on diversity and racenursing schools and other higher
educational institutions reveals many reasonshierabsence of students of color in these
institutions. Many of the reasons deal with lacKiodnces, personal issues, the institutional
climate, social support, and the federal governfe@mipact policies on desegregation and
equality such as affirmative action (Tucker-Alld991; D’Augelli & Hershberger, 1989). Most
studies have not focused on the experiences okBlaclents in predominantly White
institutions, especially in schools of nursing. Biack students’ voices have been left out of
most of the literature as it relates to recruitmegtention, barriers, and attrition of Blacks in
PWiIs. A study of experiences can provide unigsggints into the actual feelings of Black

students in those schools in relationship to cancposate, perceived racism, social



development and integration into the academic enment. This lack of knowledge on the
lived experiences of Black students validates #edrfor research.
Statement of the Problem

Nursing Shortage

The Unites States is in the midst of a real ngrsimortage. In 2004, the U.S. Department
of Health and Human Services (DHHS) conducted @oNak Survey of RNs (NSSRN). The
findings describe a nursing workforce that is agingl980, 52.9% of the RN population was
under 40 years of age. In 2004, 24% of the nunsiogkforce was under 40 years of age. The
percent of nurses over 54 years of age increas2d%oin 2004 from 20% in 2000 (HRSA,
2006). With the increasing age of the nursing waorté and the increasing life span of the
general population, the demand for nurses will @dgand.

According to the 2004 report (HRSA2006), the average of the nursing workforce is
46.8 years. This number reveals that fewer yowngas are entering the workforce. Large
numbers of 50 and 60 year old RNs are in the wockfevho will be retiring in the next five to
ten years. The report concludes that the rateavrtlyr of new RNs is insufficient. The aging
workforce will greatly contribute to the nursingostage. Decreasing the nursing shortage is a
must for the U.S. The reasons for the ongoing slged are multiple and
complex, but the failure of nursing education andsimg practice to reach out to potential nurses
who are members of a non-white group is much merplexing.

Many believe that the nursing shortage will woregar the next ten years. The Nursing
Management Aging Workforce Survey reported that $6%urses they surveyed would be
retiring between 2011 and 2020. HRSA (2006) repiotttat the RN shortage would be over one

million by the year 2020. The American Hospital dastion (AHA) released a report citing the



need for 118, 000 RNs to fill vacant positions ¢drnan, 2005). The U.S. Bureau of Labor
Statistics (2008) stated that more than 1.2 milharses will be needed by 2014. Again, reasons
for the shortage are many, including a lack of figcm colleges and universities. Enrollment in
nursing schools cannot meet the demand for nurgbgsive increasing age of the current
workforce (AACN, 2009). One way to increase enreirnand add to the diversity of nursing is
to recruit and retain students of color into nugsschools. More students of color who persist to
graduation can add to the diversity in nursing wiiélping to alleviate the nursing shortage.
NursingEducation

The American Association of Colleges (AACN, 2004leased a bulletin encouraging
nursing schools to strengthen its recruitment atehtion efforts of non-white students. The
Sullivan Commission Report (2004) has also encadaghools of nursing to step up their
efforts in increasing diversity. In 2001, the Corssion on Collegiate Nursing Education
(CCNE) stressed the need for nursing schools toawgptheir efforts to retain more students of
color (AACN, 2001). The National Advisory Counoth Nurse Education and Practice
(NACNEP) advises the U.S. Department of Healthldanthans Services (DHHS) and the U.S.
Congress on issues related to nursing practiceadidn, and workforce supply. The council
specifically addressed the underrepresentatiomfwhites in nursing education (2000). The
report specified that little research has been donmderstand attrition and persistence of non-
whites in nursing schools, and that this type etesech must be done. Some researchers have
identified these barriers to success in studentelof: feelings of loneliness (Allen, Nunley, &
Scott-Warner, 1988; Gardner, 2005); discriminafidemes, 1997; Kirkland, 1998); financial
problems (Childs, Jones, Nugent & Cook, 2004); aretlemic preparation ((Furr, 2002; Tucker-

Allen, 1991). However, these barriers providediitiformation related to the persistence of



students of color in nursing education. Persistefacahis study, is voluntarily choosing to
remain in a nursing program with successful acadgmaiformance as evidenced by graduation
and attaining licensure as a RN. According todd1993), a student must remain in a program
to attain a level of success.

According to the National League for Nursing (NLNWs, 2006), non-white nursing
enrollments were on the increase between 1994 @d2. But since then, non-white enrollments
have decreased each year since 2002. Unlike marfgssions, entry into nursing may be
through a diploma program, associate degree proqgrambaccalaureate program. Diploma
programs are being phased out, and associate dag@g@ms are predominantly located in
community colleges. Baccalaureate programs careberg or a continuation program for RNs
who have received a diploma or an associate dggesously. As a result, Blacks and other
students of color now entering the profession reastr via the collegiate route.

Historically and currently, Black Colleges and Uarisities (HBCU) play a large role in
helping to increase the cultural diversity of tfaion’s future RN workforce (Bessent, 2002).
Yet, unlike many large well-known majority univdrss, most HBCUs are relatively small in
size. Many Black students entering nursing schoulst enter PWIs. With over 1000 nursing
schools in community colleges, more Blacks are llatan associate degree programs because
of the lower cost and flexible admission standd&@rnegie, 2005). When Black students pursue
a bachelor’s degree in nursing, they must atteredadr24 HBCU nursing schools or enroll in a
PWI. With the increasing diversity of the populatithere are increasing implications for
nursing to become more diverse. The professionurding can no longer prepare graduates to
care for patients of just the White culture or tileeWhite culture as a health care model to care

for diverse patients.



An effort to produce a nursing workforce that refethe diversity of the
population is essential to meeting the health naszls of the country, especially in Black
communities. The representation of Blacks in ngrssnperpetuated by the decreasing
enrollment and graduation of all non-whites in tia¢éion’s nursing schools. According to the
NACNEP, the nursing education system is the siggimint for increasing diversity in the
nursing workforce (HRSA, 2002). The council (NACNEfes that access to educational
opportunities has been and still is a major conaeenrollment of students of color into nursing
programs. The increasing nursing shortage carali@lbty solved by recruiting and graduating
more non-white nurses. However, before the schmaishe successful in recruitment, they must
be able to attract people of color to the profassio

The underrepresentation of non-whites in the ngraiarkforce mirrors the
underrepresentation of non-white students in ngregucational institutions (HRSA, 2000.)
History shows that non-white nurses have always b@elerrepresented in nursing. In the
1990s, the federal government stepped in to helg fwursing education for students of color
because of that long standing history of discrimorain PWIs. The programs funded by the
government were useful, but did not quickly chatigehistorical patterns of some educational
institutions (HRSA, 2002).

Few studies are available in nursing literataxlving Black being successful in
nursing schools. Additionally, there is no spectfata on the composition of the Black applicant
pool or rates at which Black students completer thgising education program. Hearing from
Black nurses in their own voice about their suceess PWIs has begun to gain momentum in
the nursing education world. Examining the cultof@ursing as seen by the Black student, who

attended PWIs, can give nursing a blueprint forukment and retention of all students of color.



It is also important to understand the role of fgcuhe institutions, and students in the success
or failure of a Black student in PWIs in order ®dble to increase the population of Black
students in nursing schools.
Health Disparities in the Black Community

Disparities in health care have been around fotwrees. Blacks and other non-whites are
more vulnerable to most of the major diseasesggaive substandard care from health care
professionals. Many reasons for the continuedadigpwars are low economic status, bad
health behaviors, and a lack of insurance (Friedr2@@5). But the ongoing issue of lack of an
adequate non-white health care workforce also talttee health disparities of ethnic groups.
The Sullivan Commission on Diversity (2004) heldio@al hearings on health care workforce
diversity issues. The commission reported thagméndous gap in the non-white health care
workforce exists, and that the gap contributestl of access to health care in the non-white
communities. The Institute of Medicine also waimat to eliminate health disparities, the non-
white health care workforce must increase so thatth professionals of color can more likely
serve their own populations (2003). The three miagadth care disciplines which are medicine,
dentistry, and nursing indicate poor health cactlaualth disparities across racial lines
(Sullivan, 2004). Of the three, nursing is the &stgof the health care disciplines. The field of
nursing must increase its diversity in workforcedogse nurses see and treat most of the ill
people in the country.

For Blacks in the U.S., health disparities meangéy hospital stays and earlier deaths
(CDC MMWR Weekly, 2005). Among the major diseasasre Blacks die from HIV disease,
diabetes, cancer, and stroke (CDC MMWR Weekly, 200%e Agency for Healthcare

Research and Quality (AHRQ) (2001) reported thacks$ are two times as likely to be



diagnosed with diabetes as White persons. Kidnsgadie, which is the most reported
complication of diabetes, is 2.6 times higher iadkls than Whites. Though progress has been
made in the care of all of the major diseases,aaedss to health care has been improved, there
continues to be low representation of Black nuesebother ethnic groups providing that care.
Also, morbidity and mortality for treatable or pestable diseases are on the rise for all non-
white people. Lastly, health care received by ndmtevpatients has been documented as second
rate even when they have insurance and accessitb hare (Sullivan, 2004). Improving the
health of the country should be a major goal inthezare. Increasing the nurses of color in the
health care workforce will, over time, improve thation’s health care dilemma and will aid in
decreasing the disparities in the non-white comuresi
Significance of the Study

This study is significant in nursing because rescdtn identify factors of persistence for
Black students in nursing. Students of color stleggvith issues of relevance, ethnic
identification, and racism in PWIs during the 1970880s and 1990s. Persistence was difficult
because the PWIs tended to ignore issues relasddents of color retention and persistence.
With the current educational and racial climat¢hi@ U.S., changes should be visible to students
of color attending PWIs. Considering the changeténpopulation makeup and current nursing
shortage, the issue of persistence to graduatkas tan increased importance in nursing.
Persistence of Black students who graduate andwaignwork as RNs is vital to the
improvement of health care in general and in trecBlcommunity. Black nurses can play a
pivotal role in the improvement of the national $sing shortage. Black nurses are cognizant of
the health care issues that plague Black commsniBkack nurses are better positioned to

improve the quality and access to health careratates to prevention and treatment of the



major disease states. However, since the paotBjack nurses is not improving, the health
care delivery systems may be negatively affectethbyursing shortage in the future. This
shortage is an important factor because of thetheare crisis facing Americans especially

Black Americans. This study can increase the avem®about Black students’ experiences that
lead to persistence and successful graduatione&sarching the factors that relate to persistence
and graduation of Black students in nursing, edusand nursing schools may identify
predictors of success that can be used to incerasiment and eventually graduation of Black

students.
Purpose of the Study

The purpose of this study is to explore the livepgeziences of Black nurses who
graduated from predominantly White nursing schbglsising stories told by those nurses. This
study seeks to add to the dearth of literaturelalvia on Black’s experiences in PWIs which
would increase awareness and understanding of Blades’ experiences. Educators and
nursing schools can then prepare programs to teamdiretain students of color. Few studies
have explored factors influencing Black nursessstence to complete their programs. Little is
known about Black nurses’ perceptions of their mgreducation and of the nursing education

culture. The study will focus on answering theduling questions:

1. What does it mean to be Black in a PWI? What aeelBhurses’ perceptions of the

nursing school experience?
2. How did the Black culture fit in with the nursingwcation culture?

3. What factors influenced your persistence to conqgatedf the program?

10



Definition of Terms

Before | can delve into the factors of persistehé@ve to discuss some important

concepts that have shaped our educational systeey. are:

1.

Blacks are defined as any person who identifies withBlaek American race (African
American, Black Hispanic, African descent, Peogl€olor).

Persons or Peopleof Color are those who define themselves as non-white.
Minorities and Race have been defined differently according to whetherdefiner is a
scientist or sociologist. The concept of race reenlused to refer to tribes, religious
groups, people from a particular language grouppswgle who are similar in
appearance (Berkowitz, 1998). Scientists beliege s#parates the human population
into homogenous people. These groups have sinafzhilities that go beyond looking
alike (Berkowitz, 1998). Sociologists believe raga social category that has meaning
that has been attached to it, usually negativehe €uch category is the term minority.
Minorities for the purpose of this study are higtally under-represented groups in the
U.S. They include Blacks, Asians, Native Americaarg] Hispanics. Even though these
categories are broad, they represent most of thecetlassifications that have been used
in research in this country. Although the term nnityas widely used, it has a
connotation of being inferior or lesser than. Far purpose of this project, the terms non-
white or people of color will be used to discussesathat are described in most of the
literature as minorities.

Registered Nurse (RN) is a person who has graduated from an accrediptoma,
associate degree, or bachelor degree program aasl dacurrent license to practice

nursing in a state in the United States.
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10.

Predominantly White I nstitutions (PWI) and Predominantly White Nursing Schools
(PWNS) are public or private schools where the majorftfaculty and students are
European White Americans.

Historically Black Colleges and Universities (HBCU) are public and private schools
where the majority of faculty and students are Blac

Diversity is a term covering all significant differencegople, which include race, age,
gender, ethnicity and religion. While religious aagk differences are a part of diversity,
for this project | will discuss ethnicity, specHity as it relates to Black students’
experiences in higher education.

Predominantly White schools are public or private schools where the faculty an
students are majority European-White Americans.

The termgacism, preudice, and discrimination will be used interchangeably in this
paper. The main theme though is racism. Racismgébebeliefs, practices, and
institutions that discriminate against people basetheir color, gender, age or religion.
It is a system of oppression that has a negatiyaatnon those discriminated against
(MSN Encarta, 2008). According to the American i&opological Association (AAA),
“The racial worldview was invented to assign sormaugs to perpetual low status, while
others were permitted access to privilege, powst veealth” (1998, p. 2).

Institutional racism is a behavior that excludes non-whites from shalgs as services
or adopting activities and policies that are excduary either intentionally or
unintentionally Racism and discrimination involtesating people who are of a different
race unequally or denying them their rights onliasis of race. Quoting from the

AAA’s position paper,
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“The tragedy of the United States has been thapdhieies and practices
stemming from this worldview succeeded all to weltonstructing unequal
populations among Europeans, Native Americans pansbns of African descent.
Institutional racism is a product of the worldviefrace as defined by Europeans
in this country (1998, p. 2).

11. Persistenceto graduate is behavior that led to completion of a nursinggram in a
predominantly White institution. Factors that ledoersistence will be viewed directly
from the voices of the participants.

12.  Nursing Education Culture refers to the traditions of nursing schools whielve deep
rooted values and beliefs on nursing education.sbogety at large, the students, and the
faculty shape norms of the nursing culture.

Conceptual Framework
Few studies have explored persistence throughytbe & non-white nurses or students.

Persistence models have been used by researcheralifeto focus on attrition and success.

(Tinto, 1987; Bean and Metzner, 1985; Swail, 200Bese persistence theories and other

literary works will be a guide to frame the consept academic involvement, social factors, and

institutional climate. Along with the named contep will discuss Black feminism as it relates
to how society perceives Black women in the edocaliarena.

Academic involvement for this study will involveatemic navigation through the
nursing school environment. Involvement can inclbdeis not limited to class and clinical
practices, advising, mentoring, faculty-to- studasgociation, and curriculum and instruction
issues. Social factors will be discussed on theslzdsocial isolation and alienation, self-

concept, culture, and fit. One of the influentialdes of the learning experience of any student is
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the environment where that experience takes phkalben; M., Nunley, J., & Scott-Warner, M.,
1988). Institutional climate involves practicesyas| as attitudes, values, and beliefs of the
faculty, students, and administrators. It also ines the make-up of the school faculty and staff
of the school. The concept of racism will be disadsas it impacts academic involvement,
institutional climate, and social fit of the stutleitach of the concepts (academic, social, and
institutional factors) can in combination influerersistence or individually impact persistence.
Bean & Metzner (1985) suggested that students’ ggstriences gives rise to students’
attitudes. So the students’ experiences in andfosthool will shape how they navigate through
college and persist to graduation. Each force dactahe students’ psyche which in turn shapes
their attitudes toward school.

Stereotypical images of Black women have been ahdre a part of American society.
These mostly negative images are brought to theatidunal settings and can become the
defining characteristics by which institutions, dég, and students perceive Black women in
nursing schools and other higher educational ggitifihe two theorists that will help shape the
feminist view are bell hooks and Patricia Hill Godl. | will discuss their concepts further in
Chapter 2.

Researcher’s Lived Experience in PWIs and Biases

The phenomenon of Black students’ experiencesNitsRs fascinating to me because |
am Black, and | have attended several predomin&kife colleges and graduated from three. |
have experience in nursing education at two PWsingrschools and am completing a doctoral
degree at another PWI. My journey in PWIs starte@id71 when the Supreme Court mandated
desegregation of schools. The schools in my litthen merged and became one public school

system. | use the word merge loosely because ireally a takeover. The Black elementary,
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middle and high schools along with their historglues, and beliefs were eradicated. The school
board did not merge the two schools’ practicesuttuces. The Black students loved the Black
school and looked forward to the day we would gradath all of the honors and history the
school displayed at all graduations. Our cultues\mtertwined in all of the activities of the
school. Most of the faculty, staff, and other enypkes lived in the town so we all had a kinship
of some sort. My aunt was the custodian for 30syaamy middle school and her presence kept
us out of trouble. The Black students in the higio®| were devastated when told they would
not graduate from their beloved school, yet we piazkthis change as positive. We thought we
would be accepted and loved as we were at our Blelo&ol. Well the first day of school was an
eye opener.

The school board made the Black school the elemesthool for the parish. The White
elementary school for the town became the middieaic Everyone in the parish had to attend
the White high school. We had never been insidé@&chool before the first day of school. We
were all in the gymnasium for orientation whenddithe honor students, both Black and White,
were called to the front with the principal. | heany name called and began to sweat. We were
told we were responsible for doing tours for thevrstudents. | wondered if someone forgot to
tell the principal that we were new also. All oétBlacks looked at each other because we knew
this was the start of something bad. Afterward gettogether and debriefed over lunch and
recess and thought that we should have been calletlier, given a tour of the school, and
should have been informed of some of the dutiestimeinistration wanted us to perform which
would have made everyone feel more comfortable.

From the first day of school the Blacks never paltt of that school. The activities that

were important to our old school and culture weye axistent in the new school. When any of
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the Black students tried to make suggestions gedtisome of our activities from the Black
school, we were vetoed. We had to rejoin all ofdlganizations on campus, whereas the White
students were considered already a member. Weigoedtwhy they (White students) did not
have to rejoin also but we were not given a coecaeswer. My honor society membership was
defunct, and | never was inducted in the societjragven with a 3.4-3.5 average for all three
years. We soon found out that grades were not éntaulge chosen for the honor society.
Membership depended on the number of extracurri@dvities students were involved in.
Popularity was also a factor in induction into H@nor society. Although these thongs occurred
in the 70s, and the times dictated the circumsgriao not understand why attending a PWI is
still an issue in the Zcentury in many Black students lives, especiallypursing.

My second experience with a PWI involved my emnelht in a large, predominantly
White, public university. | had always done wellschool especially when | had to attend the
White high school. | was not going to allow anyonake me feel inferior. My commitment and
dedication got me through to graduation from theté/high school in 1973 because the Black
students had each other for support. But | fddbeml however, of the feelings of acceptance,
inclusiveness, and a sense of belonging and accsgmpgnt at the high school. So when
entering the large university, | was excited. pieksevered at that high school, | was going to
persevere at this college.

My first disappointment was living in the dorm. Theiversity assigned rooms and
roommates to freshman unless there was a requespfarticular roommate. My roommate was
a White majorette in the large college band. Wieetdla Iot the first day about decorating the
room, our interests, and our backgrounds. We stygEther exactly two days. She slept in the

room only one of those days. After the third dag shid she was moving into another dorm
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because she would be out practicing a lot and didvant to disturb me. | just looked at her and
said “sure.” When | returned to the room from sld® next day, she was gone. Now, believe
me | was not shocked. She was shocked when shmenas her roommate. | did not care who
she was as long as she was not a serial killersBaicould not bring herself to stay in the room
with a Black girl. Well, I did not let this deteren

Three of my classmates from my high school andy@mg men | knew from another
high school attended the university. We becameamniVe met other Blacks on campus and
soon had a network of friends. We were not welcomgdthe sorority and fraternity life on
campus, so we formed our own organizations. Weahatl of fun together and were each others
source of support. Without that group, all of uandgohave been lonely. Unfortunately, the
university was so large that none of us had a ¢tagsther. We felt so alienated in the
classrooms. The biology and geography classes G@dtddents. We were in culture shock once
again. The social activities on campus were masditprity or fraternity related and involved a
lot of drinking and some lewd behavior. We wereufture shock again. We were not
accustomed to the heavy drinking and girls throwinderwear at boys during what was called
panty raids. But through it all, we persevered firat semester.

In my second semester | became despondent abllege A well-known Ku Klux Klan
member was allowed to give speeches on the graatridast once weekly. No one seemed to
think this activity was wrong, certainly no one wagrly concerned about it. The last straw for
me was my being accused of cheating on a biologynexecause | got one of the highest scores
on the exam. The exam room was set up so that afl were separated by a seat on each side,
and no one was in the row ahead or behind you. $&d scantrons where we darkened a little

circle. | could not see my own circles and defiyitmuld not see the circles of the person who
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was two rows away. The instructor called me in aoclsed me of cheating and was told that
my final exam would count as double. My midtermdgravas thrown out. | was determined to
make an “A” or “B” on the final exam. | put so muehergy in studying to prove them wrong
that | did not realize how much my self-esteem beein defeated. | made the “B” on my final
exam but decided that this university was not fer Even though we had our little groups, and
we gave each other support, the institutional dentead taken the joy out of attending college.
Only two of our group actually stayed and graduditech that university.

My basic nursing education came from a PWI. Thissl was a nursing school not
affiliated with a large college. The nursing schasfarded a diploma in nursing at that time and
was affiliated with the large state teaching hadpit had eight Blacks in my class of about 60.
We thought that was a lot considering that the sthad only been admitting Blacks ten years
before we were admitted. With our cohort of Blatkdgnts and the supportive atmosphere of
the school, we had a wonderful fulfilling experien@Ve felt comfortable with faculty and with
the students. We attended activities with the Wstiielents, but we had our own organization
called the Black Student Organization. This orgamim made sure that Black voices were
heard. We also sponsored parties and communityiteesi with Black themes. | wondered why
this school was so supportive when my experiencesseaifferent at the other college. | do not
know the answer to this question but | have soreasdFirst, we were supposed to be a caring
profession, so the school had to be caring tauidents. Next, the hospital we practiced in was
the largest in the state with a majority of Blagkipnts and employees at that time. The students
and faculty had to come into contact with differetitnic groups for the entire time they were in
school. | think this situation made everyone feghtortable with each other. Overall, attending

this nursing school was a joy. | felt supported/Miite faculty, but we also had three Black
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faculty members whom we could go to for suppojust conversation. They were so proud of
us and encouraged us until we graduated. That eagenmnent and belief in us allowed our
confidence and self-concept to develop positively.

My next experience in a PWNS involved getting ledohs degree. | went to the large
public nursing school which was a part of the sapt®ol | originally attended in the early 70s.
The director of the program was very cold and raidey interview. She literally told me she did
not trust my previous education, and that | woldglento repeat most of the nursing courses even
though | had a license to practice already. Shdi@thphat diploma education was inferior to
bachelor’s education, and | was not a real nursal,\Meft there feeling bereft. | knew | would
not be attending that nursing school.

After being given such a rude interview | decidegtirsue another avenue for obtaining
my bachelor’'s degree. | went to a private colleg@se main campus was in another state, but
their nursing program was located in LouisianasTgriogram was designed for RNs who were
continuing their education with a goal of attainengachelor’s degree in nursing. The main
campus did not offer a generic nursing programittdit! offer the continuing RN program. |
transferred to the out of state campus becauseotirses were offered on a ten week basis
instead of a semester basis. | could finish inyas what it would take two years to complete
at the local campus. | arranged to attend the ostiabe campus and of course was the only Black
in that group. Five students were in the cohorabse this campus offered the RN-BSN option
and did not admit beginning students in nursingdwéy to completion | met another Black
student locally who had been having trouble ondleal campus. | told her about the out of state
campus and she transferred to that campus. We lbegamnpool because we had to drive two

days a week for classes. All six of us had a wdntleamaraderie, and we kept in touch after
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graduation for about two years. We went everywihegether on campus and off campus on the
days we went to class. | felt no loneliness omalt®n. | was treated the same as everyone in the
group. The instructor was an over 55 year-old Wiibenan with years of teaching experience.
She treated all of us as adults, never degradedr@inal education, and was a great source of
support. | graduated from there feeling wonderhdw the experience because of my classmates
and my instructor.

My next encounter with PWI brought me back futcta. | was recruited to teach at the
large public PWNS where | went for an interview floe continuation program and the director
was very rude. An instructor asked me to teachestigdin an intensive care unit where | worked.
She was quitting that part-time position and thdugtould be good at that job because | would
work with her students while they were on our uhdtid love teaching and loved the students
when they came to the unit. The only draw back tikasthe nursing school was the same school
that | had given me a bad feeling when | firstdrie attend the bachelors’ program. | talked to
the instructor, and she informed me | would béhim Associate of Science degree program
(ASN) and therefore wouldn’t have much contact with bachelor’s faculty or the director. |
decided to take the position, and | loved it. | wasited about the support | received from the all
White and one Black faculty in the program. Theaclior asked me to stay on full time, but |
would be required to get my Master’s in nursingtfiShe sponsored me for the Board of
Regents scholarship which allowed me to work paretand attend school full time. Upon
completion, | was hired as a full time faculty tbe associate degree program. | never felt out of
place and never felt unequal. Everything was neags rosy, but overall, working in that
program was not a difficult endeavor. There wearees when a few of the faculty would make

remarks, especially when we were admitting a nescIThey would say things like, “Are we
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going to lower our standards to let some peopleeitause we are on this diversity kick,” or
“Well we don’t believe in quotas because thatlegil.” A few of the faculty had issues with the
school’s affirmative action policies. They usuaihysinterpreted what affirmative really stood
for and who were really the beneficiaries of thpebcies.

Being the only Black faculty member in the Asséeiaf Science in nursing degree
program (ASN) presented some challenges when deaith middle and upper middle class
White students. The White students interacted migfirst as a Black person and then as a
Black female. Of course, some interactions werenaalith subliminal stereotyping. Many of
the students were amazed that | actually was ieetti critical care and “knew my stuff” as
they put it. I have never had self-concept issuesreever felt | had to prove myself in the ASN
program. However, | found that proving myself istjwhat | had to do once the ASN degree
program closed, and the associate degree facultyadevith the Bachelor’'s of Science in
nursing faculty (BSN).

My experiences in nursing education were mostkitpe. | did not try to assimilate into
the organizational culture of the BSN program Ipigtitto introduce cultural differences in the
educational community. Though my passion to sucaed#te environment of the PWI as an
educator was great, sometimes feelings of self-do@pt into my psyche, and | found myself at
times attempting to prove my worthiness to the Whaculty. My self-esteem and motivation to
succeed were put to the test when our beloved ASNram graduated its last class in 2000, and
the ASN faculty had to merge with the BSN faculiiie BSN faculty had general reservations
about the competence of the ASN faculty merely beeave taught in an associate degree
program. | was now one of five Black faculty in tehool of nursing out of 70 faculty. The

attitude of superiority personified by the WhiteMB&culty was astounding. Not only was |
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dealing with the BSN faculty thinking | was inferibecause | was from the ASN program, | had
to overcome their thinking | was doubly inferiorcaeise of my Blackness.

Finding myself in the BSN program at this PWI @dghe circle of my experience with
predominantly White educational institutions. | fieumyself back where | started dealing with
people who thought they were superior, were rude,c@ndescending, and lacked the general
compassion that I felt while teaching in the ASNMgram. After being in the BSN program for a
few months, | started to notice we were admittiegyfew Blacks and those that were accepted
were always alone. One of the BSN Black facultynbers who served on the admissions
committee approached me to consider serving orctiramittee. Her tenure was up, and she felt
that if one of the Black faculty members was notlmcommittee, the non-white students would
not have an ally to speak for them. | requestdakttplaced on the committee which became an
eye opener after hearing some of the subliminakagess about non-whites that the members of
the committee discussed. Much of the discussioteceth on why the committee should not
lower the standards of the nursing school by admgitininority students just for the sake of
diversity. These discussions were sometimes sbbtlenore often blatant.

Eventually, we hired eight more Black faculty .\Wuwe felt we had a cohort and could
more successfully fight the racism that was peringan the halls of the school. We met under
the guidance of one of the original Black BSN faguhembers in the program who had been
there over 20 years at that time. Our group decidegply for the Workforce Diversity Grant
given by Health Recourses and Services AdminisingiHRSA) to combat low admissions of
Blacks to the nursing school. We thought it wasetbm put a concerted effort in recruiting, and
more importantly, retaining Black students. The #&ack students who attended the school

generally were successful, so we decided we netedagkle recruitment. We also felt the need
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to educate the faculty members on Black issuesahdre. We were met with resistance from a
lot of the faculty members and from the dean. Weupdocus groups and mentoring sessions for
the students who were already admitted to findahat their experiences were in their courses,
socially, and in the hospital setting. The studeetsted their feelings and frustrations. | had to
refrain from agreeing with the student’s percepiontalking against our colleagues, but |
listened in bewilderment and started to reflecsome of my own experiences. Most of these
students were women who had been stereotyped by gbthe faculty as being uncooperative if
they had questions while the White students wdosvald to give their opinions on everything. |
met with each of the Black female students on ammnene basis, and they shared being
attacked verbally, sometimes blatantly and mosesisubtly.

| am currently teaching at a PWI religious ingtan that brings God and faith into
everything that is done. They took me in, nurturezlafter all of my losses from hurricane
Katrina, and have shown me in many ways that theyanfident in my skills as an educator.
Each experience | had with nursing educators béabkBand White and with Black female
students has been unique. | decided | wanted to leare about this experience in thé'21
century. | specifically wanted to know what it meda be Black in today’s nursing schools.
More importantly, | hope to add to the dearth tdriture on Black women’s experiences in
PWIs and contribute to the improvement of nursidgaation for Black students.

Research Approach

Phenomenology

Phenomenology is a qualitative method groundetiemituralistic-inductive paradigm,
which attempts to describe and interpret some hyshanomenon in the words of the

participants (Creswell, 1997). Qualitative reseaschot guided by hypotheses or experimental
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designs but is designed to examine people’s wardsaations in narrative or descriptive ways
more closely representing the situation as expeeey the participants (Darlington & Scott,
2002). Qualitative research has become more aaté@pfields such as nursing, education, and
social work as these disciplines attempt to streiggth academic and world issues (Darlington
& Scott, 2002). Research methods such as in-defgfviewing and participant observation are
particularly well-suited to exploring questionstthelate to the meaning of experiences and to
interpreting human behavior (Willis, 2007). The pase of this study is to explore the
phenomenon of the lived experience of Black nuvees have attended predominantly White
nursing schools. Phenomenology methodology is th&t mppropriate method because it
requires an in-depth look into the phenomena. aiale research and phenomenology will be
discussed in Chapter 3.
Delimitations of the Study
Delimitations for this study are as follows:
1. This study confined itself to interviewing nursesoive graduated in the last eight
years.
2. Sampling was purposeful, meaning only Black woméhbe interviewed.
Assumptions

Based on my personal experience with the phenomeny readings on experiences of
Blacks, especially women in PWIs from the literaturassume that all participants will be
honest in sharing their experiences. | assumelteagxperiences shared will be an accurate
accounting of the experiences in the PWI. Sincdllsgarch for participants eight years out of
nursing school, | assume that their recollectiostismemorable. Lastly, | assume that the a

participants and | can establish trusting relatigmsvhich would elucidate the phenomenon
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and help establish meaning in the study.
Organization of the Study

Chapter One of the study includes the introductiod background information. It also
includes the phenomenon and its significance tsingr | will define all terms and put forward
assumptions and delimitations. Chapter Two indutie concepts by which the research is
guided along with the literature review summarizing concepts. Chapter Three will detail the
methodology, discussing qualitative research ataggbhenomenology. | will discuss van
Manen’s method for doing qualitative research ak agethe researcher’s role, design, sampling,
data collecting techniques, and data analysis proes in chapter four. Chapter Five involves
the results of the study and implications for pact

Summary

In summary, | hope this study will explore theelivexperiences of Black females in
nursing schools that are predominantly White. Ttheysis significant because of the dearth of
literature available on Black women’s experience®/hite nursing schools. Increased
understanding of Black nurses, who persisted, ciyhanlighten nursing education on

recruitment and retention issues.
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CHAPTER 2
LITERATURE REVIEW
Introduction

To locate literature on experiences of Black nurgles persisted to graduation in PWIs, |
initially searched the University of New OrleandNO) Library system, EBCO-Host, ProQuest
Dissertations database, Louisiana State Univereilth Sciences Center (LSUHSC) School of
Nursing’s Library Catalogue (INNOPAC), and Queséin,online library. | searched LSUHSC's
system and ProQuest to locate nursing journalkdyabssertations, and articles located in that
library system either online or in print. The déstars used werexperiencesr perceptionof
Blackor African American studenta nursing schoolsindpersistence for minoritgndBlack
nursing graduatesThe identifiers used wepredominantly White nursing scho@sdnursing
education | did not get a large number of published redezsso | went to CINAHL (Nursing &
Allied Health Database) and used the same destsiptal identifiers. | did not limit the year of
my search because of the limited amount of pultishaterial available on experiences of Black
nursing students. My search generated many morehlisped dissertations from the 1980’s to
the present. | reviewed some of the dissertatostracts using CINAHL, ERIC arldissertation
Abstracts International | ordered three of the dissertations using LSGQH$brary’s ProQuest
which is a digital dissertation site where disdestes can be ordered and downloaded on-line for
a fee. | was able to retrieve a several disseratita ProQuest on the UNO database system that
didn’t require a fee.

| decided not limit my search to just nursing aegn to expand it to Blacks who
attended primarily White higher educational instdgos. | used the same descriptors and

identifiers, excluding the word nursing and addmgher education. | found published research
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articles, conference presentations, and papenseosubject using ERIC, JSTOR and Academic
Premier Databases. Most articles were full texctlas, but those articles not full text were
located in UNQ'’s library in the journal section.Xtiel used the descriptors racism
and discrimination in nursing schools and higheroadion institutions and retrieved articles
related to that issue. Lastly, | used the desaspdd models and conceptual frameworks for
persistence and retrieved books, articles, reseanthmodels of attrition and persistence.

After reviewing all of the articles and dissertasaetrieved from the various sources, |
deleted two articles from the nursing set and weafthe higher education set that did not fit
into the experiences category. | reviewed all efstudies for their purpose, design, data
analysis, and results. Most of the studies areitatisie, using interviews or focus groups for data
collection. The data analysis in the majority of #tudies was not explained in detail in the
articles but was thorough in the dissertationsou@ded theory, phenomenology and constant
comparative methods are used in the majority obthdies. This study will use all of which
emerged form the articles. This study will usettimmes of academic involvement, alienation,
isolation and loneliness, culture, identity andd#lf-concept and institutional climate. Lastly, |
will give a short synopsis of Black Feminism anavitbis concept might influence attrition in
nursing schools.

Conceptual Framework and Review of the Research

Academic Involvement

Academic involvement will describe how the graduagigated the academic side of
nursing school. Classroom time, lab, and clinicaé (hospital training time) can take up to 30
hours per week of a nursing student’s life. Usutdbulty to student interaction is approximately

25- 30 hours weekly. It is the quality of thoseenatctions that may influence persistence. Most
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of the studies reviewed discussed academic invadwem reference to cognitive factors.
According to Swail (2003) and Tinto (1987, 1993)guitive factors that relate to student
persistence are decision making and problem sobdnilgy. Cognitive factors are important
because they directly relate to the student’s anadpreparedness which is usually based on
grade point averages (GPA), high school rank, atidge entrance tests scores.

Many research studies have correlated academiamepess with persistence to
graduation and attrition of nursing students (Aik€ervero & Johnson-Bailey, 2001). Many
researchers reported that attrition rates of Btawk Hispanic students’ were more related to
academic difficulties (Tracey & Sedlacek, 1987)h&s reported that academic preparation such
as high school grades were powerful predictorsio€asss in college (Astin, 1982). Yang &
Noble (1990) and Boyle (1986) reported that the Aca@m College Testing Exam (ACT) was the
strongest predictor of academic performance whit€cMlland, Yang & Glick (1992) found pre-
nursing grade point averages (GPA) and ACT scoers e strongest predictors of academic
success. Researchers who measured test score$&sdd@ not take into account the other
factors that might affect a Black student’s acadeperformance such as substandard high
schools, segregated communities, attending poongidd segregated schools, and biased
standardized exams.

Although GPA and ACT scores play a role in admissiand persistence in nursing
programs, for the purposes of this study | wargxplore academic involvement which
specifically includes classroom, lab and clinicalalvement, and faculty interactions. The
participants recruited for this study would have the requisite skills for persistence because
they are graduate nurses. This study exploreddwasiemic involvement in class, in lab, in the

hospital clinical and faculty interaction influemtctheir persistence to graduation.
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Being a nurse, | understand the demands nursimgatidn places on all students.
“Historically, nursing students have had to dedhvaidditional demands of preparation and
performance in a human laboratory, assuming redpbtysand liability for the safety and well
being of patients” (Kirkland, 1998, p. 5). Most sung classes are 3-6 hours of just in class
lecture in a week. Lab time which can be a large gfaethe courses especially in the beginning
nursing courses includes learning skills that havee applied when working with real patients
in the hospital settings. Students in the hosp##ting can spend from 16-24 hours a week in
what is termed clinical where they apply knowletkegarned in class and lab.

Most college students take a class that meetswaekly or three times weekly for one
hour, but one nursing course can take the entiskwletakes discipline to navigate a clinical
nursing course. There is didactic time which inelsidtudying for exams, projects, papers, and
presentations that require either individual orugractivity. The day prior to the clinical, the
students go to the hospital to obtain informatiartlee patient and to devise a care map for that
patient that the instructor has assigned to thdma.chre map outlines what the student will do
for the patient and includes a history, pathopHggip of the disease, all medications the patient
has prescribed, and any treatment the patient reedsy the time the student is caring for the
patient.

Patient care is very involved work and can be lyigitlessful for the student as well as
the instructor. Stress associated with nursing &ttut mainly has been documented in the 1980s
and 1990s (Kirkland, 1998; Quarry, 1990; Couragéddbey, 1992). There are a few studies
related to nursing students and stress documemtide i2000s (Marker, 2001; Oermann &
Likomski, 2001; Timmons & Kaliszer, 2002). All dig¢se studies discuss the clinical aspect of

nursing to be the most stressful for students. Atiog to Astin’s Involvement Theory (1984),
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the extent to which a student is involved is disectlated to persistence. In this theory,
involvement is described as the amount of time sgienlying and reviewing assignments with
comprehension. The more involved the studentsmatteeir education, the more likely they will
persist.

Mentoring, advising, and faculty-to-student inteéi@aas, forces that improve academic
involvement can have a positive or negative impacpersistence. According to Gardner
(2005), close contact with peers and faculty is @inthe largest factors affecting students’
persistence in colleges and universities. Similarlgto (1993) suggests that absence of a faculty
student relationship is the largest factor in stesice in higher education. Tinto proposes that on
college campuses, faculty are usually the role isdde the students because they provide
guidance, mentoring, and tutoring to students wharhincrease satisfaction and may lead to
persistence (Tinto, 1993). However, in nursingdshts meet nurses and other health care
givers in hospitals or other agencies where thain o these professionals can also act as role
models for students.

A study conducted by Shelton (2001) explored thegtieship of perceived faculty
support and persistence of nursing students to l=iop of the program. The sample included
458 associate degree nursing students who wergoreted according to their persistence (those
who persisted, those who withdrew voluntarily, &mase who withdrew because of failure). The
researchers found that students who reported segrearceived faculty support were more
likely to persist to graduation. Students who régeigood faculty to student interaction were
also more likely to persist. Faculty members’ bebiss/described in Shelton’s study that were
considered supportive were listening, assisting witnfidence and competency, boosting self

esteem, and actively assisting the students te®eeliheir goal of becoming a nurse.

30



Other researchers describe behaviors such as chamg approachable, and showing
interest in the student as supportive faculty befraBergman & Gaitskill, 1990). In the
classroom and in hospital teaching, students desestpportive faculty as those who present
lecture and clinical material clearly, provide gammmmunication, provide timely feedback, who
fairly evaluate them and who serve as role mod&iswn, 1981; Coleman and Thompson, 1987;
Hanson and Smith, 1996 as cited in Shelton, 2001).

Dunn (2007) conducted a study about the lived egpees of 16 nurses of color who
graduated from a nursing school on the US/Mexiaaddr. The researcher used
phenomenological methods that produced six theamespf them being student-instructor
interactions. The participants encountered insbngoivho did not interact with them and left
them feeling disconnected from the nursing schieeén though these students persisted, they
developed a negative view of their experience ensthool.

For Black nursing students, contact with positiole models is a major factor in
persistence. However, the nation’s nursing schiadlishort of reflecting the national population
changes (Institute of Medicine, 2003). AACN (200&ports that non-white faculty numbers in
the nation’s nursing schools sadly mirror the ndntevstudent numbers. Less than 10 % of
faculty are of a non-white group. Within that 1086)y 5.6% are reported to be Black faculty
and 8.4% of the deans and major administratorsiisimg schools are people of color. Some
researchers report that faculty of color are needed their presence is a key to persistence of
students of color in nursing (Mills-Wisneski, 20@odfrey, 2005). According to these
researchers, students of color are very awareeofitidler representation of faculty of color in the
nursing schools. According to Campbell and Davi9@), faculty of color can assist students

with self-esteem, help them feel secure, accepiadl give them self-confidence.
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A study conducted by Mills-Wisneski (2005) examirigdck nursing students’
perceptions of the absence of faculty of colohigit nursing program. The sample consisted of
71 Black nursing students. Fifty-one percent ofgtuelents indicated that the lack of Black
faculty was very important. Fifty-seven percenttdd 71 students provided written explanations
for their responses. One of the themes that emeavgsdack of role models which made it
difficult for them to make a connection with thersing faculty. The students also wrote that
they had difficulty socializing into the professiohnursing since they had no one to approach
with their academic problems.

Faculty commitment to the education of Black stugdras been shown to increase
persistence of Black students (Furr, 2002; Bucki®g0). In order for faculty to be committed
to the education of Black students, cultural awessris a necessity which includes some level of
self-reflection. Self-reflection can bring out thieases and preconceived notions that faculty may
have about any non-white student. A few of the agdions some faculty may have about non-
white students include lack of academic prepareslard being from a disadvantaged
background (Barbee & Gibson, 2001). Faculty nnesbgnize that not all non-white students
are academically inept and that not all studentotidr believe they are disadvantaged (Barbee
& Gibson, 2001). Students at HBCUs are usually sssful and | believe success can also be
mirrored at PWIs. Harvey & Williams (1989) suggektikat success of Black students at
HBCUs is encouraged and expected. Success shaaldalexpected at PWIs. With
encouragement and support by faculty, persisteates would likely improve for Black students
attending PWiIs.

According to some researchers (Davis, Dias-BowregBberg, Klukken, Pollio,

Thomas, and Thompson, 2004), some White faculty op@yate from long time negative
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stereotypes of students of color in the classrddome of the behaviors exhibited by White
faculty are based stereotypes. As a result studdmislor may at some point become acutely
aware of the faculty’s perceptions of them as destiiof color and may become distrustful and
uncomfortable in the classroom and in the hosp##ing. Likewise, students of color may also
have preconceived ideas about White faculty basgar@vious experiences with race related
issues (Shelton, 2000). This mistrust by both partan complicate the development of a good
student-faculty relationship.

Lastly, Kirkland (1998) interviewed 23 Black femalersing students at three PWIs. The
study addressed stressors and coping actionsuitiergs used to persist through the program.
The researcher used the Student Interview Protteroted fromBeyond Surface Curriculum:
An Interview Study of Teachers’ Understandiagd the COPE Scales to categorize the coping
actions used by the students. The findings revaakdhe second ranked stressor was
environmental in nature. The environmental stresdescribed by the students included
insensitive attitudes of White faculty and Whitedsnts, lack of Black faculty, lack of role
models and poor relationships with White facultyhker discussion of implications for practice,
Kirkland writes that faculty should be more cometitto the persistence of Black students.
Furthermore, White faculty should have some knoggedf the needs of their Black nursing
students and provide advising and mentoring to ptergood faculty-student relationships and
increase persistence to graduation in nursing $shoo

In summary, academic involvement is multifaceted eomplex. While most studies
focused on GPA and standardized exam scores foisaitim to colleges and universities
noncognitive factors such as faculty involvemerd aavigating the system of nursing school

can play a role in persistence. Academic involvenreiudes not only class and clinical time
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along with lab time but also involves faculty antddent interaction and role modeling for
student success. Advising and mentoring haveipesffects on student persistence, but, the
lack of faculty of color in many predominantly Wéiursing schools (PWNS) minimizes that
affect. This study attempted to understand acadamatvement as it relates to navigating the
nursing educational system and specifically facsitgport.

Alienation, Loneliness and Isolation

According to Swail (2003), social factors can haveegative or positive affect on
persistence of students of color. Such factorsigelability to cope with college life (social,
institutional, and academic), parental and peesliraments, family educational experiences and
maturity. Swail also writes that establishment eéprelations along with having mentoring and
role models have an important affect on the stusl@ocial and academic integration in higher
education. Interaction on an academic level oraddevel along with a positive personal attitude
related to career goals and education will havesitipe impact on persistence. The ability to
interact on an academic and social level may adg@id on cultural fit and self-concept. Tinto
(1993) states that all students bring with thenaugety of attributes such as family background,
pre-college educational experiences, and goal cemmenits to campus. These experiences can
influence whether the student drops out or persistggaduation.

Research implies that alienation, isolation, amgliness are common feelings for Black
students attending PWNS (Allen, Nunley & Scott-Warri988). Social alienation and isolation
are defined as feelings or perceptions of perdistbeing removed from others because of
culture (Merriam Webster, 2007-2008) or an indimltls feelings of uneasiness or discomfort
that is reflected in self-exclusion (Hajda, 19@1¢an defines social isolation as a feeling of

separation from a group or their standards.
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All students have an adjustment period both sgcalid intellectually when attending
college (Tinto, 1993). Most students may be malwtenursing school brings about another
level of social adjustment. Many students in ni@gsiohool describe the adjustment period as
one of individual isolation and loneliness. Blatkdents in PWIs reported feeling extra lonely
and frustrated since they were unable to attagvel lof comfort in an environment where they
were severely underrepresented (Childs, Jones,Mi8g€ook, 2004). Along with feelings of
isolation, many students have family issues that hmader their persistence to graduation.
Amaro, Abriam-Yago, & Yoder (2006), conducted algative study about perceived barriers
that hindered or facilitated persistence of stuslefcolor in their nursing programs. Four
themes emerged: (1) Black students encountered faarily responsibilities, (2) Families can
be a great support and a barrier to some studéontdar in their pursuit of attaining their
educational goals (3) The students acknowledgeditbes received emotional support from
family while others were under tremendous prestube the first to attain a degree, (4) Other
students in the study reported that they had dlbtiga at home such as caring for small children
and needing to work.

According to Dean (1961) alienation is multifacetedl is usually situation driven.
Dean’s Alienation Theory (1961) posits that theatton-relevant variables include
powerlessness, normlessness, and social isol&awerlessness is having a lack of control over
one’s everyday life (Rodgers, 1991). According ®aD, normlessness is a feeling of
purposelessness because of a loss of values, normsipose that gives direction to life.

Many Blacks feel powerless, normlessness, andtesblan PWNS campuses. Such
powerlessness and hopelessness can be countdrggodcing subcultures and organizations in

the university that can provide support and asst€aSince persistence may depend on being a
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member of the college community on some level, nBlagk students join subcultures, but their
success often depends on there being sufficiemkBlaudents available to form a group (Janes,
1993). Sharing racial origin or culture does naure “fit” or congruence with other students,
but does give the students options to become a ®reofila subculture. The absence of same
race or culture groups on campuses has been sloowavé a negative effect on persistence of
students of color (Tinto, 1987).

According to Hajda (1961), membership in the méyaculture on PWI campuses means
sharing a way of life as well as values, customsd,iaterests. Unquestionably, majority
members may sometimes be unwilling or unable tetcdifferent alternatives to any of their
beliefs. When non-whites attain membership inntagority, it is assumed that they accept the
values, customs, and beliefs of the majority. Hosvethey may become aware of the disparity
in values, customs, and beliefs. As a result, trewhite students may then begin to self-
exclude or may be excluded by some of the majongynbership. With this exclusion, whether
self-induced or by others, an intense feeling atlmess and alienation from the mainstream
university life may result, and often students faipersist to graduation (Fleming, 1984).

In a longitudinal study conducted by Daugherty, §fau & Lane (1997), students who
felt lonely and alienated from the college had bigdttrition rates than those who did not feel
socially isolated. This study also reported thatlents who participated in formal organizations
such as fraternities and sororities reported |kssaion. As a former student of a PWI,
fraternities and sororities were not very openttlents of color on these campuses. In my
experience in a large university setting and inrmagsing school experience, Blacks had to form
their own organizations to offset the feelingsarfdliness and improve the feelings of belonging.

PWIs and PWNS usually sustain the values and nofritee White society (Hall &
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Allen, 1989; Burbach, 1972). Students of color offieel rejected by the faculty, peers, and the
institution because of the perceived differencesoicial values and preferences of the White
majority on campus (Dockery, 1993). Tinto’s (10%%gory suggests that students must
assimilate into the social fabric of the universitthey intend to persist to graduation. However,
some authors suggest that Tinto’s theory is seydéireited when it comes to students of color
(Swail 2003; Cabrera, Nora, & Castanda (1993). Tihmply that students of color should not
have to disassociate themselves from their cutiuteelief system to be accepted in the
academic community. Instead of assimilation, theygest involvement in the social community
without sacrificing their beliefs and culture. ifexyone believed Tinto’s theory, students of
color would need to assimilate with the dominartuwe on White campuses and abandon their
values and beliefs. Of course this could lead tr gmality of life for those Blacks while
attending PWIs having to deal with college lifet Blacks and other ethnic students have to
“deal with psychosocial problems (stress of loredmand alienation) at the same time they are
trying to adjust to college which can be like natigg in a foreign academic environment”
(Rodgers, 1991, p. 14.)

Alienation and loneliness research was populénenl970s, 1980s to the 1990s.
Researchers in the sociological or psychologicaimeconducted most of the research. Some of
the research performed during that time used Dwigtein’s Alienation Theory (1961) to guide
the studies. Loo and Rolison (1986) focused thanlyson sociocultural alienation because they
found that dropout behavior for students of colauld not be explained by just academic
difficulties. Loo and Rolison went to a small pghiniversity and conducted surveys and
interviews with questions centering on alienatimrademic difficulties, thoughts of dropping

out, academic satisfaction, university supportam support, and ethnic representation in the
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university. The sample consisted of 163 undergriad 409 being students of color (Chicanos,
Blacks, and Asian- Americans) and 54 were Whitdetis. The researchers began with the
demographic differences of all of the students. differences were subjected to chi-square
analyses and were all at or above the 0.05 Ieleé results showed that the main demographic
differences included socioeconomic status and lefretlucational of the parents. The White
students had higher socioeconomic status tharf tieather ethnic groups. The White students’
parents also had attained higher educational dgharsthe students of color. Results also
revealed that sociocultural alienation of studertsolor were significantly greater than that of
White students. Forty percent of the non-white shisl reported that the college did little to
promote their values. Compared to White studentslenits of color reported more social
isolation. Whites and Blacks in this study reportieat students of color faced greater difficulties
on White campuses because the university life vwaseced on White middle-class values which
pressured students of color to conform or rejeeir tbwn values and beliefs.

Social alienation and isolation experienced bgsiis of color may be attributed to the
lack of presence of non-white faculty on campugd®WNS and PWIs. Smith (1981) found that
Black students reported levels of loneliness aathi®n, hostility from Whites, and the lack of
Black faculty as role models as an indirect cadsecademic failure. Conversely, students who
assimilated into the campus life viewed the campusmore positive way. Other researchers
reported that assimilated students had betteioakitips with faculty (Allen, 1985; Tracey &
Sedlacek, 1987). Even though positive relatiorskiph faculty have been shown to increase
persistence of students of color, some White fg@ée isolation as being a student issue, not a
Black student issue. In Allen, Nunley & Scott-Waraestudy, White faculty suggested that

alienation was no more significant for Black nugsstudents than it was for White students
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(1988). Interestingly, some White faculty membeis that Black’s sticking together was
objectionable. | remember a colleague of mine agkie the same question? “Why do they stick
together like that? | do not think that is goodeYlare always praying before exams. | asked her
if she had a problem with White students stickimgether. She became tongue tied and tried

to explain her statement. | asked if she thougy there up to something. I could see by her
body language that | had hit the mark dead in dmdes.

According to some researchers, social isolationaajdstment issues can be attributed to
racial identity. Many PWIs lack campus activitietevant to the Black experience or any other
ethnic experience (Smith, 1986). Smith contendatighades and social adjustment to the
campus life are strongly related. If the sociglenkences were limited, the student’s ability to
focus on cognitive matters may also be hamperedd®s, 1991). The intellectual growth of
students of color was closely related to the degfe®cial experiences the student had on
campus.

Studies conducted in the 1970s and 1980s fourigtizaal and cultural integration were
important to feelings of belonging of Black stude(allen, 1985; Dawkins & Braddock, 1982;
Livingston, 1987). Students in these studies opiddrm separate fraternities, sororities, and
other Black organizations which provided vital soggo the students. The Black students’
ability to generate their own social networks ia #0s and 80s were limited because of the scare
number of Blacks attending the PWIs. In my expexgeat two PWIs, the Black students had
Black organizations which brought us together aamekgus support. One of the institutions |
attended was a very large public university comgysdf approximately 23,000 students. There
were approximately 400-800 Blacks on campus in 19@Ri not have another Black in any of

my classes for two semesters. Without the Blaclamiation on campus, most of us would not
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have had a social life because it was an unwritteasage that we were not welcomed in the
majority organizations. The second PWI was a ngrschool from 1977 to 1980. Though the
numbers were small in relation to the public ursigy there were eight Blacks in my class out
of 60 students. Again, we had our own organizasiomve could meet, talk and have parties. We
also attending many events sponsored by the St@mrérnment Association. We formed a
bond with other White students in the dorms andtwehwith them to have pizza parties and
other events. A few Whites even came to a few ofpauties sponsored by the Black
organization.

Does the practice of separate organizations gigt & the 2000s? In a study conducted
in 2000 by Joubert-Thompson at the same large pubiversity | attended in 1973, she found
that students are still organizing in some separaanizations to counteract feelings of
isolation. The study investigated whether noncagaifactors influenced academic achievement.
Case study methods used interviews, observatiahgdaocument reviews. Eleven Black junior
and senior students participated in the study. f@wlng indicated that the participants felt that
participating in Black organizations circumventedlings of loneliness and isolation that so
many of them felt at that PWI.

In summary, as with academic integration, socieidiess such as alienation and isolation
are multifaceted and complex. In some cases BlacisVhites on PWI campuses lead separate
academic and social lives within the campus enwiremt. Blacks who are not socially involved
on campus feel lonely and isolated. In some cdsgsaneliness may lead to attrition.

According to Dockery (1993), White students andcRlatudents choose separate types of
activities on campus. Whites prefer organized &etsron campus while Blacks prefer activities

that improve the state of Black life in society.dénstanding the experiences of Black students
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who persisted from PWIs and PWNS will give educattata to use for recruitment and
retention of Black students.
Culture, Identity, and “Fit”

Little is found in the research arena about Blamksther non-white students’
perceptions of the nursing education’s culture imdongruence or “fit” with their own culture.
Race, ethnicity, and culture in this study arertkdi as the sense of self that Blacks have through
interaction with their culture and ethnic influesd€arson, 2003). Race and culture go beyond
physical characteristics however, culture, racd,idantity can produce a bond with others of
the same identity and may generate feelings ofngghg and kinship. Culture influences the
way one interprets the environment of a PWI or PWS8IkBdents coming from a different culture
other than from the White culture may have difftguiavigating that environment. White
cultures believe in meritocracy, working hard teda good life, and individualism. Black
students come from a culture that believes in ti@w and group relationships. Native
Americans also believe in traditions and use sédilgy as a way to convey those traditions
(Crow, 1993). Asians believe in good manners anetgess. All three non-white cultures have
different beliefs from the dominant culture in tdeS. and often experience culture shock when
exposed to that culture, especially in PWIs (Gard2@03).

Racial and cultural identity has been theorizethenpast, but Cross & Vandiver (2001)
devised a model of becoming Black called the Nigmes Theory. The theory posits that in order
to develop a Black identity and to identify witretBlack culture, Black people may experience
three major stages. The first stage is “pre-ena@timthere the individual’'s sense of self is
centered on being an individual. Race and culttgeoélittle importance to this person and

engagement in Black culture is non-existent. Tleispn unquestionably accepts negative
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stereotypes and historical accounts about Blabksefore exhibiting a self-hatred of the Black
culture. The next stage is “immersion-emersionévehthe person is either filled with hatred of
the White society or one holds a simplistic viewd @0bsessively dedicated to every thing
Black. The last stage is “internalization”. Theamtalist identifies with everything Black and
engages in the Black culture. An internalist whgages in everything Black but also seeks
meaning in being an American is called a biculigtal This person can celebrate being
Blackness along with being an American. The intéshhiculturalist can engage in the
American and Black culture without sacrificing @thdentity. The biculturalist has no self-
doubt and does not question being Black in AmedAczording to Cross (1995), individuals can
become stuck in any one of the stages, or theyemess. Many students of color attending
PWNS and 